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Introduction 

Standardized testing is a set of structured, administered, and analyzed examinations for 

all students in a country to reach a common goal for the school, teacher, district performance, 

and, most importantly, the student. They are structured for fairness in assessments eradicating 

any unfair advantages and bias. However, these tests' performance depends on the school 

system's quality, financial status, and the material covered in class. All these elements can be 

considered as unfair advantages in standardized tests. They have been subject to debate on 

whether education systems should abolish them. Standardized tests have many benefits, as well 

as shortcomings. Students from families with lower incomes lag behind wealthy students on 

standardized tests. The impact of socioeconomic aspects on standardized tests has been lengthy. 

This document discusses the influence of wealth on students' performance in standardized tests 

and why they should be reevaluated. 

Students from affluent families generally perform better in standardized tests than their 

counterparts from low-income families. Studies have shown that rich kids have better scores at 

academic measures success. This is because they have several advantages on their side. Students 

from affluent families are brought up in environments that offer school environments that are 

better, or they are enrolled in private schools. The schools that the wealthy students attend have 

financial assets that help in accessing materials that improve their performance. These schools 

have the best textbooks, technology, and other essential test guides that schools with students 

from low-income families cannot afford (Mao et al., 2016). Advantages like this cause wealthy 

students to perform better because they have access to quality information in the best and the 

most efficient way possible. Due to the quality education, they get in quality schools, and they 

have an edge on the rest of the kids who cannot access the same facilities and materials 
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(Knoester and Au, 2017). Students coming from low-income families have to attend schools that 

they can afford, and most often, what they get is not the best quality.   

Schools that are populated by wealthy students have the money to invest in quality staff. 

They hire the best team for their students regardless of the cost because in these schools’ it is not 

about the money but rather the performance of the child. Schools with low incomes have to work 

with what they have, and this lowers the quality of education that the students receive. A teacher 

from a low-income school could have the best teaching skills in the universe, but without the 

necessary facilities and resources, the delivery of knowledge is compromised, and so is the 

education of the student (Kertesi and Kézdi, 2015). The content that teachers teach is controlled 

and restricted due to standardized tests. Every teacher in all schools teaches the balanced 

curriculum just with different methods. The only reason that can explain why students from 

affluent families who go to rich schools perform better than the other students, yet the curriculum 

is the same, is simply the gifts of money. With money, there is a provision of the best learning 

material, best learning environment, best stuff, and adequately stocked institutions like libraries 

and laboratories, which improve the student’s rate of gaining knowledge significantly. Then the 

same cannot be said about schools, especially in low-income communities. The students could 

lack resources that are vital for education and will still be expected to compete against students 

from equipped schools through standardized tests for college admissions.   

Additionally, students from affluent families have the assets to pay for incentives like 

having a tutor. The tutor helps the student by teaching them techniques and formulas that can be 

used to solve problems. Students from poor backgrounds cannot afford the luxury of having a 

private tutor (Zhao, 2016). Rich kids from this opportunity are likely to perform better in getting 

better grades because of this unfair advantage (Tienken et al., 2017). By getting higher scores 
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than their disadvantaged counterparts, they get the first chances of getting enrolled in colleges 

adding to the miseries of students from poor families who cannot afford to pay for private 

colleges. This indirectly means that the chances of a student getting enrolled in a college depend 

on the financial background that the student comes from, which is an ineffective way and an 

unfair process. 

Students from affluent families perform better in standardized tests than the ones from 

poor backgrounds because the poor students suffer from stress earlier on in life. Stress has a 

limiting effect on brain functionality, as studies have shown. Moreover, wealthy students are 

more exposed to vocabulary and spoken word earlier in life, unlike the needy students. Studies of 

MRI brain scans on high and low-income students have found that the brain cortex of wealthy 

students was thicker than that of their counterparts (Brito, Piccolo, Noble, 2017). The brain 

cortex is the part responsible for activities such as visualization and accumulation of knowledge. 

This difference in the thickness of the brain cortex is directly related to the results of 

standardized tests and the income of the family. Students with thicker brain cortex were found to 

have higher test scores and were from families with high income. The difference in Cortical 

thickness can account for up to 45 percent of gaps in income achieved. Studies have shown that 

anatomy differences of the brain are linked with income.  

There is a correlative link from the brain structure of a child to the income of the family. 

Small differences in the income of the family are linked with significant differences in the 

surface area of the regions, which are essential for academic skills (Brito, Piccolo, Noble, 2017). 

This is not to say that the socioeconomic state of a child leads to changes in brain development 

because the brain is elastic and can always restructure itself. It is to state that students from high-

income families have a wide array of resources that are afforded by wealthy parents and may 
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lead to better development of the brain structure and cognition improvement. There is a cost of 

growing up in impoverished environments as studies have found, and it not only shows test 

scores, but it can also be seen in the educational attainment of these kids (Brito, Piccolo, Noble, 

2017). Research has shown that four out of every ten students in America come from a low-

income family. This is a significantly large number of the population of our future leaders.  It is 

vital to get to the root cause of the problem in order to curb social stratification, and the gap will 

continue increasing if standardized tests are not done away with in measuring the potential of a 

student academically. 

Conclusion 

In conclusion, standardized tests give some students unfair advantages due to factors such 

as wealth. Wealthy students perform better at standardized tests. Students from wealthy families 

have many educational benefits because of the luxuries that money offers. These standardized 

tests are used by colleges in their admissions, and therefore they should be equal and fair. The 

opportunity to attend college should not be subject to your financial situation back at home. Thus 

methods of doing away with or improving the system should be addressed in order for valid 

student comparison. Standardized tests are useful for benchmarking the performance of students 

in the country if the problems tagged on it can be solved to avoid any disadvantage or bias in its 

effectiveness. However, this should not be the reason for students from poor families failing. 

They should create their own opportunities by working hard and excelling at something that is 

outside the school environment to even the playground. Some people believe that it is efficient 

because of the various problems it can pinpoint. Others, however, choose to look at what it has 

not done and was required to do and then stamping it as a weak system. Whichever way you 
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want to look at it, it has made some impact on the education system, however little. Standardized 

tests will remain to be an issue of debate due to the many controversies it draws. 
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